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For	students	and	teachers	everywhere—and	for	Gregory



Preface	for	Instructors

What	does	it	mean	to	be	an	“academic	writer”	in	today’s	world?	What	is	the
role	of	print	texts	in	a	world	that	increasingly	favors	multimedia	presentations?
How	can	students	strengthen	their	academic	writing	skills	while	also	developing
their	ability	to	compose	multimodal	texts?	How	can	students	think	critically	and
effectively	evaluate	the	abundance	of	sources	to	which	they	now	have	access?
How	can	students	make	informed	decisions	about	how	and	where	to	access	texts,
whether	in	print	or	on	a	variety	of	devices,	including	smartphones,	at	a	time
when	computing	is	increasingly	mobile?	In	a	world	of	YouTube,	Facebook,
Twitter,	Snapchat,	and	other	social	media,	what	role	does	and	should	print
communication	play?	Does	writing	really	matter	anymore?



Thinking	Rhetorically:	A	Foundational
Concept	for	the	Book
The	longer	and	harder	I	thought	about	the	challenges	and	opportunities	that
contemporary	writers	face,	the	more	I	found	myself	wondering	about	the
continued	relevance	of	the	rhetorical	tradition.	Could	this	ancient	tradition
have	anything	left	to	say	to	twenty-first-century	students?

I	concluded	that	it	still	has	a	lot	to	say.	Some	of	the	most	important	concepts
in	Western	rhetoric	were	formulated	in	Greece	during	the	fifth	century	B.C.E.,	a
time	when	the	Greeks	were	in	the	midst	of	a	transition	from	an	oral	to	an
alphabetic/manuscript	culture.	It	was	also	a	time	when	principles	of	democracy
were	being	developed.	In	Athens,	an	early	limited	democracy,	citizens	met	in	the
Assembly	to	make	civic	and	political	decisions;	they	also	served	as	jurors	at
trials.	Those	arguing	for	or	against	an	issue	or	a	person	made	public	speeches	in
the	Assembly.	Because	each	case	varied,	rhetoricians	needed	to	develop	flexible,
situation-oriented	strategies	designed	to	achieve	specific	purposes.

Modern	rhetorical	practices	derive	from	these	ancient	necessities.	A
rhetorical	approach	to	communication	encourages	writers	to	think	in	terms	of
purpose	and	effect.	Rather	than	providing	“rules”	about	how	texts	should	be
organized	and	developed,	rhetoric	encourages	writers	to	draw	on	their
commonsense	understanding	of	communication—an	understanding	they	have
developed	as	speakers,	listeners,	writers,	and	readers—to	make	local,	situated
decisions	about	how	they	can	best	communicate	their	ideas.	As	the	revised
Chapter	2,	“Reading	Rhetorically,”	indicates,	a	rhetorical	approach	can	also	help
students	make	appropriate	decisions	about	how	deeply	they	must	interact	with
texts	and	how	best	to	access	them,	given	their	rhetorical	situation.

In	keeping	with	these	principles,	the	rhetorical	approach	in	The	Academic
Writer	encourages	writers	to	think—and	act—like	problem	solvers.	In	its
discussion	of	rhetoric	and	of	the	rhetorical	situation,	The	Academic	Writer	shows
students	how	best	to	respond	to	a	particular	challenge,	whether	they	are	writing
an	essay	exam,	designing	a	Prezi	presentation	for	work,	reading	a	difficult	text
for	class	discussion,	writing	an	email	to	their	teacher	or	supervisor,	or
conducting	research.	“Thinking	Rhetorically”	icons	that	appear	throughout	the
book	highlight	the	rhetorical	advice,	tips,	and	strategies	that	will	help	them	do	so
efficiently	and	effectively.



Organization
PART	ONE,	“WRITING	AND	RHETORIC	IN	ACTION,”	provides	the	foundation	for	the
book.	In	addition	to	introducing	the	principles	of	rhetoric—with	particular
emphasis	on	the	rhetorical	situation—	Part	I	focuses	on	two	central	concepts:

1.	 Writing	as	design

2.	 The	rhetorical	nature	of	reading

Increasingly,	scholars	of	rhetoric	and	writing	argue	that	the	most	productive
way	to	envision	the	act	of	composing	texts	is	to	think	of	it	as	a	kind	of	design
process:	Among	other	things,	both	activities	are	open-ended,	creative,
persuasive,	and	problem	solving	in	nature.	In	fact,	given	the	extent	to	which
visual	and	multimedia	elements	are	now	routinely	incorporated	into	composition
classrooms	and	other	writing	spaces,	the	distinctions	between	what	was
traditionally	conceived	of	as	“design”	and	what	was	traditionally	conceived	of	as
“writing”	are	disappearing.	The	Academic	Writer	draws	on	this	research,	and	it
does	so	in	a	clear,	user-friendly	manner.	This	discussion	creates	bridges	between
students’	self-sponsored	writing	on	such	social	networks	as	Facebook	and
Pinterest	(where	they	literally	design	self-representations)	and	the	writing	they
undertake	as	college	students.	It	also	creates	bridges	between	the	diverse	ways
that	students	now	create	and	consume	texts—in	print	or	on	their	smartphone,
iPad,	or	computer—and	the	reading	and	writing	they	do	as	students.

A	substantially	revised	chapter	on	reading	rhetorically	emphasizes	the	extent
to	which	reading	and	writing	are	parallel	processes.	As	with	reading,	students
must	learn	to	construct	meaning	within	the	context	of	the	community	by	learning
to	embed	themselves	in	the	ongoing	conversation	in	the	disciplines.	Doing	so
requires	the	same	habits	of	mind	needed	to	write	successfully	in	college:
curiosity,	openness,	creativity,	engagement,	persistence,	responsibility,
flexibility,	and	metacognition.	The	Academic	Writer	draws	on	current	research	in
reading	to	provide	students	with	a	rhetorical	context	for	reading	as	well	as
practical	strategies	they	will	need	as	they	confront	challenging	academic	texts.

PART	TWO,	“WRITING	IN	COLLEGE,”	focuses,	as	its	title	suggests,	on	the	demands
that	contemporary	students	face.	Analysis,	synthesis,	argument,	and	research



are	central	to	academic	writing,	and	this	section	provides	coverage	of	each	of
these	topics	as	well	as	a	chapter	on	writing	in	the	disciplines.

PART	THREE,	“PRACTICAL	STRATEGIES	FOR	COMPOSING	TEXTS,”	provides	concise,
reference-friendly	advice	for	students	on	the	writing	process:	invention,
planning,	drafting,	revising,	editing,	and	proofreading.	It	also	includes	a	new
chapter	on	multimodal	composing,	with	strategies	that	are	versatile	and
eminently	practical	for	writers	producing	texts	in	our	fluid,	ever-changing
technological	present.



Key	Features
Every	feature	of	the	text,	in	every	chapter,	reinforces	the	book’s
primary	aim:	to	help	students	learn	to	think	rhetorically.	The	text	as	a
whole	encourages	transfer	by	emphasizing	decision	making	over	rules.	In
other	words,	as	the	old	trope	goes,	it	teaches	students	to	fish	rather	than
presenting	them	with	a	fish.	“Thinking	Rhetorically”	icons	flag	passages
where	rhetorical	concepts	are	explained	and	exemplified,	and	“For
Exploration,”	“For	Collaboration,”	and	“For	Thought,	Discussion,	and
Writing”	activities	encourage	students	to	apply	and	extend	what	they	have
learned.

A	wide	range	of	model	student	essays	includes	a	multipart	case	study	and
eleven	other	samples	of	student	writing—including	a	new	essay	by
Elizabeth	Hurley—that	serve	both	to	instruct	students	and	to	inspire	them.

Thoughtful	discussions	of	visuals	and	of	writing	as	design	in	Chapters	1,
2,	and	11	suggest	strategies	for	reading,	writing,	and	designing	multimodal
texts.

Strong	coverage	of	reading,	research,	and	writing	in	the	disciplines	in
Chapters	1,	2,	and	5	through	10	emphasizes	the	importance	of	consuming
and	creating	texts	rhetorically	and	enables	students	to	succeed	as	academic
readers	and	writers.

Guidelines	and	Questions	boxes	present	key	processes	in	flowchart
format,	reinforcing	the	importance	of	decision	making	and	active
engagement	in	the	processes	of	writing,	thinking,	and	reading	and	helping
students	easily	find	what	they	need.



New	to	This	Edition
Careful	attention	to	multimodal	composing	is	infused	throughout	the
text	to	help	today’s	students	employ	all	the	resources	available	to	them—
words,	images,	design,	media—effectively.	In	this	edition,	I	have	now	also
added	a	new	Chapter	11,	“Strategies	for	Multimodal	Composing,”	to
provide	thoughtful	strategies	for	analyzing	the	rhetorical	situation	when
composing	or	creating	multimodal	texts,	including	considerations	of	design
and	the	practical	demands	of	composing	with	multiple	modes	and	media.

A	revised	Chapter	2,	“Reading	Rhetorically,”	foregrounds	the
importance	of	reading	rhetorically.	This	chapter	pulls	together	all	the
reading	coverage	from	previous	editions	into	a	single	chapter	that	focuses
on	helping	students	become	active,	critical	readers	by	teaching	them	to
develop	and	apply	rhetorical	sensitivity	to	their	reading,	to	use	practical
strategies	for	reading	actively	and	critically,	and	to	“read”	visuals	in	a
rhetorically	sensitive	way.	New	to	this	edition	is	an	extensive	discussion	of
how	medium	and	device	influence	the	reading	process	and	how	students
can	make	rhetorically	appropriate	decisions	about	their	reading.

A	new	section	on	the	habits	of	mind	for	academic	success	in	Chapter	2
draws	on	the	Framework	for	Success	in	Postsecondary	Writing
developed	by	the	National	Council	of	Teachers	of	English,	the	Council	of
Writing	Program	Administrators,	and	the	National	Writing	Project.
Although	habits	of	mind	(such	as	curiosity,	openness,	flexibility,	and
responsibility)	can	help	students	become	more	active	and	reflective	writers,
they	are	particularly	important	in	relation	to	reading	because	students
encounter	reading	demands	that	are	not	only	more	stringent	but	are	different
in	kind	from	what	they	experienced	in	high	school.

New	discussions	of	the	role	of	kairos	(the	ability	to	respond	to	a	rhetorical
situation	in	a	timely	or	appropriate	manner)	now	appear	in	Chapter	1,	where
I	have	added	a	discussion	of	kairos	and	the	rhetorical	situation;	Chapter	3,
which	now	includes	a	discussion	of	kairos	and	the	appeals	to	logos,	ethos,
and	pathos;	and	Chapter	5,	where	I	include	kairos	as	a	tool	for	critical
reading	and	analysis.



More	attention	to	practical	strategies	for	writing	now	appears	in	Part
Three.	To	make	this	text	more	useful	to	instructors	and	students	using	The
Academic	Writer	on	its	own,	I’ve	added	coverage	of	drafting,	revising,	and
editing,	with	new	emphasis	on	drafting	paragraphs	and	proofreading,	to
Chapters	9	and	10.

Streamlined	advice	for	conducting	academic	research	appears	in
Chapter	7,	“Doing	Research:	Joining	the	Scholarly	Conversation.”	This
chapter	was	written	in	conjunction	with	Anne-Marie	Deitering,	an	expert	on
research	and	learning	technologies,	who	revised	the	chapter	to	highlight	the
importance	of	academic	habits	of	mind	to	successful	research	and	to
provide	up-to-date	coverage	of	research	tools,	from	using	filters	and	facets
of	databases	to	staying	organized	with	citation	managers.



The	Instructor’s	Edition	of	The	Academic
Writer
We	have	designed	The	Academic	Writer	to	be	as	accessible	as	possible	to	the
wide	variety	of	instructors	teaching	composition,	including	new	graduate
teaching	assistants,	busy	adjuncts,	experienced	instructors,	and	writing-program
administrators.	To	that	end,	we	provide	detailed	Instructor’s	Notes,	written	by
Lisa	Ede	and	Sara	Jameson	(also	of	Oregon	State	University).	This	material,
bound	together	with	the	student	text	in	a	special	instructor’s	edition	(ISBN	978-
1-319-03724-6),	includes	correlations	to	the	Council	of	Writing	Program
Administrators’	Outcomes	Statement,	multiple	course	plans,	practical	tips	for
meeting	common	classroom	challenges	and	for	teaching	key	concepts,	detailed
advice	for	working	with	each	chapter	in	the	text,	and	ten	sample	student	writing
projects.	These	new	Instructor’s	Notes	are	also	available	for	download	by
authorized	instructors	from	the	instructor’s	tab	on	The	Academic	Writer’s	catalog
page	at	macmillanlearning.com.

http://macmillanlearning.com
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terms,	such	as	flow	and	unstuck.

Trusted	content	from	our	best-selling	handbooks

mailto:sales_support@bfwpub.com
http://macmillanlearning.com
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Choose	Writer’s	Help	2.0,	Hacker	Version,	or	Writer’s	Help	2.0,	Lunsford
Version,	and	ensure	that	students	have	clear	advice	and	examples	for	all
their	writing	questions.

Adaptive	exercises	that	engage	students
Writer’s	Help	2.0	includes	LearningCurve,	a	game-like	online	quizzing
program	that	adapts	to	what	students	already	know	and	helps	them	focus	on
what	they	need	to	learn.

Student	access	is	packaged	with	The	Academic	Writer	at	a	significant	discount.
Order	ISBN	978-1-319-10953-0	for	Writer’s	Help	2.0,	Lunsford	Version,	or
ISBN	978-1-319-10954-7	for	Writer’s	Help	2.0,	Hacker	Version,	to	ensure	your
students	have	easy	access	to	online	writing	support.	Students	who	rent	a	book	or
buy	a	used	book	can	purchase	access	to	Writer’s	Help	2.0	at
macmillanhighered.com/writershelp2.

Instructors	may	request	free	access	by	registering	as	an	instructor	at
macmillanhighered.com/writershelp2.

For	technical	support,	visit	macmillanhighered.com/getsupport.

LaunchPad	Solo	for	Readers	and	Writers	allows	students	to	work	on	whatever
they	need	help	with	the	most.	At	home	or	in	class,	students	learn	at	their	own
pace,	with	instruction	tailored	to	each	student’s	unique	needs.	LaunchPad	Solo
for	Readers	and	Writers	features:

Pre-built	units	that	support	a	learning	arc
Each	easy-to-assign	unit	is	comprised	of	a	pre-test	check,	multimedia
instruction	and	assessment,	and	a	post-test	that	assesses	what	students	have
learned	about	critical	reading,	writing	process,	using	sources,	grammar,
style,	and	mechanics,	and	includes	help	for	multilingual	writers.

A	video	introduction	to	many	topics
Introductions	offer	an	overview	of	the	unit’s	topic,	and	many	include	a
brief,	accessible	video	to	illustrate	the	concepts	at	hand.

Adaptive	quizzing	for	targeted	learning
Most	units	include	LearningCurve,	a	game-like	adaptive	quizzing	program
that	focuses	on	the	areas	in	which	each	student	needs	the	most	help.

The	ability	to	monitor	student	progress
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Use	our	Gradebook	to	see	which	students	are	on	track	and	which	need
additional	help	with	specific	topics.

LaunchPad	Solo	for	Readers	and	Writers	can	be	packaged	at	a	significant
discount.	Order	ISBN	978-1-319-10952-3	to	ensure	your	students	can	take	full
advantage.

Visit	macmillanhighered.com/catalog/readwrite	for	more	information.

Writer	Key	Built	around	best	practices	for	feedback	and	revision,	WriterKey
puts	student	writers	at	the	center	of	your	course.	Robust	review	tools	allow	you
to	quickly	comment	on	assignments—using	voice	or	text—and	link	to	a	flexible
rubric	and	comment	library	all	from	one	screen.	Students	use	the	same	tools	to
reflect,	ask	for	feedback	on	specific	areas,	and	review	one	another’s	work.
Powerful	analytics,	tied	to	instructor	comments,	show	writers’	strengths	and
areas	for	improvement.	A	side-by-side	view	of	drafts	lets	students	revise	their
work	while	they	apply	teacher	and	reviewer	feedback.	After	revised	drafts	are
submitted,	instructors	can	compare	drafts	and	view	analytic	data	to	see	revision
in	action.	For	more	information,	visit	ml.writerkey.com/.

INSTRUCTOR	RESOURCES

macmillanlearning.com
You	have	a	lot	to	do	in	your	course.	Bedford/St.	Martin’s	wants	to	make	it	easy
for	you	to	find	the	support	you	need—and	to	get	it	quickly.

The	Instructor’s	Notes	for	The	Academic	Writer	is	available	bound	into	the
instructor’s	edition	of	the	text	and	as	a	PDF	that	can	be	downloaded	from	the
Bedford/St.	Martin’s	online	catalog	at	the	URL	above.	In	addition	to	chapter
overviews	and	teaching	tips,	the	instructor’s	manual	includes	sample	syllabi,
correlations	to	the	Council	of	Writing	Program	Administrators’	Outcomes
Statement,	and	classroom	activities.

JOIN	OUR	COMMUNITY!

At	Bedford,	providing	support	to	teachers	and	their	students	who	choose	our
books	and	digital	tools	is	our	first	priority.	The	Bedford/St.	Martin’s	English
Community	is	now	our	home	for	professional	resources,	featuring	Bedford	Bits,
our	popular	blog	site	offering	new	ideas	for	the	composition	classroom	and

http://macmillanhighered.com/catalog/readwrite
http://ml.writerkey.com/
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composition	teachers.	Connect	and	converse	with	a	growing	team	of	Bedford
authors	and	top	scholars	who	blog	on	Bits:	Barclay	Barrios,	Steve	Bernhardt,
Susan	Bernstein,	Traci	Gardner,	Elizabeth	Losh,	Andrea	Lunsford,	Jack
Solomon,	Elizabeth	Wardle,	and	Donna	Winchell,	among	others.

In	addition,	you’ll	find	an	expanding	collection	of	resources	that	support
your	teaching.	Download	titles	from	our	professional	resource	series	to	support
your	teaching,	review	projects	in	the	pipeline,	sign	up	for	professional
development	webinars,	start	a	discussion,	ask	a	question,	and	follow	your
favorite	members.

Visit	community.macmillan.com	to	join	the	conversation	with	your	fellow
teachers.

http://community.macmillan.com
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